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Abstract

This study investigated the correlation between Chinese learning motivation and learning
engagement among 120 Thai university students by means of a questionnaire survey.
Descriptive analysis of the data revealed that the participants’ displayed a moderate level of
Chinese learning motivational self system; among the three motivational dimensions, their
ought-to L2 self was the strongest, followed by ideal L2 self, and L2 learning experience was
the weakest. Their overall learning engagement and its four dimensions were also at moderate
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levels, with cognitive engagement being the highest, followed by emotional engagement,
behavioral engagement, and social engagement being the lowest. Pearson correlation analysis
indicated that the three motivational dimensions were all significantly and positively correlated
with the four dimensions of learning engagement. The findings of this study offer positive
implications for international Chinese language teachers in enhancing Chinese L2 learners’
motivation and learning engagement.

Keywords
Thai university students, Chinese learning, learning motivation, learning engagement,
correlation
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TERBRAERE IR AR J R, SR SR RKIRERE I, ok 7 <P0E#H>
(PIEIR (N 2 A, BE B4, 2020). # (HEE S ARGk 2023) 4iit, #% 2023 4F
JiK, HHICHE CTEAER 180 2 MNEFXAHLIX G2 &, 4¥A 85 NEF K TN E
RABLR, @i 4000 Frifgsbm S st 7 SCRfE . K, RERWITCNRE .
A, #E 2020 4 10 H, BRECAH 73 et pOE =M ifeE, KA m
1% 55 Fr(F Ak, 2021). T 5, AW OB RAA R E T RE R RF AT,
T 2 R AR R T I DOE % 2 h AL 2 ST BNERE, B NI DS 8 ##1E5C
PEAtER KR AL 5% .

b o LT 2 ST B I RE S R, WAl R T 2 ST N 5 2 ST RO DU [
BR#E TR HIAZ O 1) B FE 22 ST NI DUANERE R, AT AN R A A RN
A BN R A 53R 5 85 AN AT B AR B Hu 47 (Fredricks et al., 2004). ZIALEHAA
& 5 S BN T SRS K 25 (Zhang, 2024). 7E —iE#UET, ARIEZR O SIHRANS
TIRGNLE IR R A (L2MSS) Z (A AR RIEFF UG . SR, EDGUEZE M, 2]
BN BN ARG IR . Ik, Bt A R T RE SR RAE R, 8
ik 2 SRR S AL 2 ST BN Z RN AE G, B R N DS B e e A 2
WIKIEA S S % .

ERSRIR
FAFIHH T

HMAE R BN — N EER R, —HZBENIEER 2. 5
SALAE 7T AN -5 1 309 22 -4 i B 16 (Expectancy-Value Theory) ft < i4: 271555 = (Atkinson,
1957), B 5 Z4Esh AR . B3 Gardner & Lambert(1972) M At 4x 0B 2% £ FEIT 61
PEHBE H Al & RS S T RAENLN A~ HESE . Deci & Ryan(1985) 1) H #& e #1
Wt — BRI 5 AN SIS SN, BRAE TSN E S B AR . b,
Tremblay & Gardner(1995)fk & MM E IR 1S 5 H R AUALEEE, $RH T H ANZES IS
i dEA 2140, Danyei(2009)4E H 1) —iESIHLHIL RS (L2 Motivational Self
System) BCA R BN I BB AE S 2 —, BEEHLRI oV EAE B H R NiZ B
WA ZABL S R =AERE, N BB TR T B B T LA

[ N B SIHUE A I R A T B 313, (HEEE E R SCHEMRE, DB
21 BIBNHLIAT R H 26852 B DG (L 24Hs, =i, 2017). s NMEZFMATIN, T %
BH(2014)5%F 251 44 R4 BE 5 A BIDUE 2% ST B LA TR I, B Sl R A 6855 27 2] B AL ok
FEH RER . SIS, 2] shLI 28 5 50— B 2 PR S O A% O WU
T2 L (2015) %) SR A B AR Hr DU AE ST AL s AT R A, R IR ) S o
H BRI B AR, B EBUEE T A E IR EE YA ERRT
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SO DA KRB B B = IR 25 B s R (2014) 4 H = 27 B 22 AR DL
P B T ARGNIRSD, JEE L5 i G0 AL SR aCRo i A . kTt Kk
L, AHSRENHE R BRI B SR M POE SN E Lia Re 77, ik 1 T H AL A)
P e o B R

gty BRCmk eI R0, R DOETE S N shpLE e DS B, B ELT
PITHEIIANE o 25—, ZEEE AT TR iR 5 2 i ie R 1, sh= X i
AP =Y G I WNS YL B ZERTER R IR A HE . B, N BEEAL
Tl KA AR SGERT A IR, EHRER IESIL B ARG 7 ST MU 4EHE
RS EEA MBS A T LA, KR RETRERAERE, BE
PR HDOE 2 S ZILS 2 ST BN Z TR A SR

BN A

Astin(1985) i F- 44 2 I AN F e N S F O E A B, R HAR SR E
Mo BEE OB R N4, Schaufeli et al. (2002)%5 27 =) % N B & XN — R &%
71~ ZERE TERNBMROERES . E, B A IZE D A RS 1 AT R A
Skinner et al. (2009) f& i, FAAAMOCTFEZESINZS5RE, BRI I EHR
BRI 1 5 B M E AR SS9 RE 1. TEUEIEAE -, Zepke & Leach (2010) 4%
T A TS AT R R AR, X —HE SR BOA AT ST RN A A

AR 22505 I BN YE LRI AR 2 5, (24850 O AL
Hew(2016). Wang(2008) {3 )« = 4E B8 i3k — 5 WA T 2% ST AN K140 AT A HEN
RPN N . [N, KREFFFUESE, %2 HBAKFE-SHEA B4 (Elyas & Al-
Bogami, 2019). =Mk st (Reeve & Tseng, 2011) & 2 > 5 A 1% (Kuh et al., 2008)45 < 15
b2 IR

SR, DB BOAME Z0E LR A8 5 S5 U R BT X AME 22 ST RN LK 2
LT IES ], MNPOE S I E RN OGERD, MR RERECARZ . HElfH
KPEPOEFZ I RAN R FE L T 225 T mHER DUEFEZNL. HIRAEK.
PV AE L X DOE 7 S IRANRISE I (PR 2K, 2011; skifkFa. X, 2024). FAKI 5,
EPVIR G N D273 T510, B ARSI (2025) & 31 Sk H A< Bl BE 24 A ) A 2 ST N Ak
T &K, TEERBANER S, ITASNEBARZ, HZEIHFANEMN . FRATE
FREREER, BIOEKVFERARE; EEEERVLSEITH, 22015 (2025)% H
HhEAR S AME T IAE E 3% AR S 2 I BN AR ER . HAME W 0 3 2%
N SR, (RS, DK (2024) K BLRAE BE 25 AR I AE 282 S BN IS AR BT
POEKPFS5RIRE T WM EE, T NBRAME BB 5 WG B R ER .

CRERE, BRI EREDOEZ RN R EER TAR, EXTI0E
AN EMEZE R Z AR RICF et — BT 22 ST BN NS DS % 2 1) %
B, HAHRIRES R A5, Giredt— 250

A EZIRABA

A GNLE S RAAE AT 2 S G R PR B E, e B SR o8 R
O T 5 S I A S (Umemoto & Yada, 2016).

LB A IR BN 22 AR RN 2 5 2 21 1E Bl 1) 4% 00 B R 3R (Zhang, 2024) 5 % ST #EN
S IEAM R (Froiland & Worrell, 2016). 4% ] A BEREME & B IR, B R K515
JE I, A RO S AENAESIIL, AT AL 22 A SN TE 22 2% S I [A], IR BEIR AL Hh
Z 58 RHUE 5 (Wang, 2022). IbAk, 2= AHIAE NNEEIRS) /1, BREAEE AW
FOUTRARNEG AT IR, RAEFF S AR AR S TE(Xu & Liu, 2025).
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WAESIHLER & (1) 7 AR AE S 557 S s I, NAE A5 B8 2 (%5 ) A U2 5 (Sua Tez et al.,
2019).

[FI), B0 PR 05 2 BN S2 B N SR ER-A DR 2% 5 e AL [F] 2R 22 A 2 SRS
BN CFFFAR E Ve XA RIS R, S A2 ) H A S SR 2 ) 2 ) SLI,
S FIRFEN 2% 3 (Gao et al., 2025; Derakhshan, 2025; Liu, 2024; Qu & Wang, 2024). X
SR IILRIVLE, IR RAEAT N KIS R ITTNEZ T, SIS S BN A
EIREN 7. BN E AR, 2% 3138 S DOE B 50 Z 6 & i S £y TR E 2% 3]
MtkZ 5185 LEIGs), JFERINE EFHREI R, KERIA G5 T /AR
PRI GIRRAT, 2013). KV 55 (2023) £ % 28 [ PUE kB & R SO R I, H 2 218N
SR B A K, HSEIHIERN R REBONE S g, IS B, DA
T B Vs T PGB TR LEENS IE [ F00 2% ST FEN T AR KTl ST B B £ 47
[ea] FREI A FH o

SCHERAR BRI, ATk T PUE S A LS A RA R R R A RS . CH K
RERET IV EIRN W BRYEZ LR R, 8 2 E TR E SR IGE Y S 1E 5
TR A S SHE FA RN E R . BTk, AT RRCRAH SR EL, DRE
ERR AN G, IR DGE 5 I BB 57 S RN SRR AR, it — 2B i — 3%
Z AN SN, DA 3R T 28 [ PUTE 207 i iR SRR ¥ 5 U R R .

= EH2AERMDUEE I EEIB/AHA
R EFZEWDOEF IS5

7 [ 22 2R DO 52 2 B HLREAR /KT BRI S0 00 S 208 B BeAS [A) T S 3 2% 7 .- Zhang
& Chinokul(2023) %} 2= [ = A R B R B, 2R shHLEE AR A T 8% /KF, T Wan et
al.(2026) & % K 2 A AT 50 ) o B MK PR s, R REM B F I E R A R E
WU RR A R A, LK TR R 3 & T A

BE & D&nyei(2009) 1 —iE L E & R S FH S HE 22 BT AW 4L, Zhong &
Han(2024) & 3, “ERAE 3 | 3N % i 33O BB ANE 30 2 B 22 AR ) PGE 2
LA B E IR s, HEIEMEE PR 08 B RS F S shhlz AR AR
EAEERLA, HERERLE U B0 s, RG22 SR ks,
Z Sk /Nt KA REPS AR AR RN . Luo & Chou(2025) 2582 1 5hll. H i 5581
KR, RIFEAHA R TN E R, EEARLPEL R ANEM. 4, Fan et
al.(2025) & B, H ] AL R AL e ) 2 2 OE A T 2 ) R, HoA R AT i R A
SETI R 75 Jian & Chou(2025)48 th 185 SC A AZ s 6 77 3ok 5 S A BBURR B 1 R A F IE 1)
SR 22 S Zh AL

JRUAE ZR [ 22 A [P DOE S ST AL FUUAS T ROFE B, FERN R Z L.
RN S KE, AP RS KRR, HEZ AR FEARNBERIHRER, sz
XA R T 5 R ERN B AN ARG L. EEW N, L2MSS
FEZRFE T T (2R B PUE 5 2 3 AL S R L, B B 75 <A — 3 53R %
R B )& 1 = R YR 128 B R X AN R 20E B B 21 3 1 2= e
5 P B 2 RN T o

FEEFEFDGEEIBNAHR

FHEE T2 SIS T, R AR I POE % I BN RS TR D e, R %
/> WA 8. EZCF ORI, Xu et al.(2025)% FH#EScie ¥t K, H.h & he s
T HA R E /N EA RS S 5 ERFE 5% E, NS EZRTE, RHER MY
0 T B AR A R HE S ST N . Srisinthon(2024) % % E £k 2 S IS AN BT R 1
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FH N EIE AT AR, AR YR A LN S EIEK T REM R, DUAR
PR R 51 R EE BRI SRR R, TR AR G fE e . SRTHRA M HEE TR

FENG S 5 NARRE U7, Zhao etal.(2025) DA 519 44 28 [/ 2 1EDUE 7 2 FHOFEAR, K
B 2 VAR e D AT IS B mh A P TR B T DR B PN s et 3 2 el UM AR G IR R
283&, MTCIIN S R AR 5] A AR B O OG . e, SRS AT T4 (2024) 6 ok F Fii
BHERIRITER DL, 1 S0 L A i T AN S ME B RE K R AR FRE i S ST RN, X —
WU 28 B AR A 35 o A 75 R 1 455 R

AR E A AN DO I RN AL TR SAEAL, HXmEaE
B R AE M R G SERT T LI 2 H s WEFURA S —, X708 RS WS
A WRNNLELE S F R AL Wy BN RZ RIR T /N2 e gk R s 2 2
XA e TR 2R E R SR AR PUE S S BN TP R G T A AR R

ZE2AERDOEEI I EEIBRARRHR

KT REZEWDOEE NG Z BN R RN FE, HETE TP H B
Cao & Tananuraksakul(2023)%} 274 %7 B POE T ARHERBE TR, Sl P0E %
AL EA T B K, #5 HSK il gt B o0, RSN 5 > BRI 52 e
HAEEBERE, FIT NS5 A ReE O I RER,, I HAXK
— AT A ZAL; Xu et al.(2022)%F 90 4 2% [E7E e PUE 22 ) F W Rt — 20 R I,
FE BT 27 2 ORI 28 ) 2 Sh AL AR B, IX R EH BN AT e il AR RS A G R R
[ FE M S ST FEN, 3R P 5 2 ST . AR Fif 175 55 (2023) 42 /D BRI N %5 %2 — 3% 56 R 1Y)
WAz —, HESREPOGESAEZE TR, CHZmA, = E5RA. o,
AN G BUFNE 5 0GB ARG 2 I RN B A IR W AR A, AR R T R B S
AN R B SATL ) S 30 1) T 5 R o 3X — RN, BIHL SR Z AR R H R R —
MM, AFSIHLER Iy A R A E B E 2R, IS8T
REAELE 2 B AR B AL

BbAh, EBAE T R BRI 2 S N, (I 6 7R T shAL S 2% ) il R 22 Ja]
FIE Ak % . Lan & Tananuraksakul(2024) %} Z& [ BRV £ AR B8 22 A2 B 7 R B0, I8
NS RS R IEA G, BN A5 SR SCRFSE DR 3R Be A% 1 ] T =k
ROt . SRT, ZBF AL AN GONRNL R R B 22 A4, H22 ) 5 5l K AR A
Z5, MRS A K. Zhang & Chinokul(2023) ] M F e RGBS EAL AN,
I RS RE BN 2 [ vy A AR DO 2 ) S LG SR TN 7, {HZ A T R DL AL Rk
SUE AR &, W ) SO AN R — B st br, Wl 7 I BRAEASINLS
SV R 2 TR SRR i A IR AT O BRI AR . BRI BARAR R T 2 SIS 2 S R Y
SN, H R RE R AL A IE I ) NI — B SRR N BAR B2 ST N, Bl
—FEN—HRR = [ S A B 2% M AR R N

CRE O R, HEREREFANDOES VLS % BN KRB SE A
. AW 2 R BRI &, 2R T RARG IR0 E: il
(EPEIRURING 1K S e O N o el = o) e 8 & g = R S 5 ) N N Py [ B DO AN S
PR E SAAEER, HEThZ RAESLUERIN;  FIREF A 2 3L R s T AT
FE R0, s 2 B S R K 2 AR U 2 S BLS 2 S 3N [ TR R it
TR B R S EANME

Civin>azs
B 9 1) R
(1) ZERAA A 45 i ?
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(2) BERAEZEIBANFTRRL?
(3) ZEKAEM LG = I BNF AR ?

AR

ME 1 Fow, AWFRHEAHAEE ager et al., 2017), GHUE HEE 25 K%
120 2 RAEN R .. TEXAERBRSSEA NG R, DU OREE ) =Sk
SR, AENRAOEMSA T wE 61 N, BAESI N, ZRER M 17 £ 3 23
%, FHER N 2030 %, Zidt, 178 FE 1845 23 N, 198 F 20% 72 N\, 21 %L
25 No ZRPUEZEIBRK N O R 7240 H, P2 n KN 4093 N H . i, 222
BAE 12 N LUURIA 41 N FIRKAE 13 2 24 A ZAIRA 45 N =2InK
76 25 N H UL B 34 N

RIZAHERER

it H orel PN i b
P % 59 49.17%
E/8 61 50.83%
eV 17-18 23 19.17%
19-20 72 60.00%
21-23 25 20.83%
PUEF K —AEUT 41 34.17%
AR A [A] 45 37.50%
PRAELL F 34 28.33%
MALR

AR THAFEAEHEE (WX, MEHNE o REZRENEREER,
wiknl . EEE. . EIDOERNK. FOUKTE. MERE A ERANESR,
a5 B 32 AR B POE S S S HLR 2 ST RN L. BN & R G E R S H
Papi(2010) B 7L nl 45, A7 15 /NI, @ 1-5 AR s H R 4ERE, BT 6-10 A
TABSESI G RYERE, REIR 11-15 A% R H YRR

2SI NE R YW Fredricks & McColskey(2012) /A%, 2 20 ARSI,
16-20 AT A NYESE, B 21-25 GBI NLEE, B 26-30 NI ANLESE,
T 31-35 WAL ANLERE . XA ERIEE R0 5108 0.855. 0.896. Ui EATMA
gLy, RAREIGEE. WSEICRHE wR AR ER (1 NEEARFE, 5
NFEEFFED -

Bl s 5ot

AT T HOM G — TR 6 107 R B, TR A8 157 i, &
oA BB TR AR PP B 37 A0 BRI G 5, B3RS 120 I AF G AT S BRI AT 2R
&, HAMECRIES] 76.4%, T A 8EHE IS e BN RN S tridiE. £

www.lclecommunications.com ISSN 3078-3348



ICLEC 74

Sk A EE SR ARG A (SPSS 27.0) o SR X EEE AT REA M BT
CLBPE AT PN T IR, 5 AE T RS20 157 T S HL A RARATT (0 5 ST BN AE . Bm
K BRI AR IR M R 1 55 = AT TR L, DR TUDOE - S BBl - ST IR R

Z£R 578
R E R2EA I BIHURFE

2 RN FRE KA ISR G 0, IESHLEIR RS ARG
EEHE. EFAL). MiZ IEEHRENEE . md Pl EAEX 120 BEREREA
(22 ST SHLEAT T ALV, g R EIR BN ER RGBS N 2.6383, K4k
FEFIMEA T 2.5400-2.7300 < [A], 2 BHZ E KA 122 ) S LR AR b T Hh S A ZK P

R 2 2 PUEF I SIHUEA R (N=120)

Y ICONI R/ME BIE iRl BERY
WA B TR 3.80 1.40 2.6450 0.51365  0.664
ZABFR 4.00 1.40 2.5400 0.49914  0.674
1% R EH K 4.80 1.80 2.7300 0.54118  0.688
“EINHKR RS 3.93 1.67 2.6383 0.45097 0.855

Forr, ROz A RYMER S (M=2.7300) %2 2] %% ) FU R GRS N e ok, 3R
W Ah AL 2 R 5 T R K it e [ KA AR DUE = AT I EE A &, 1X 5 Wong et
al. (2024) AT FELE 18— 2,  BIEERR 52 20 35 I RGN B Ak 2 R I8 25 5 mi 1 Ab A2 S0
EREREL: HATEERMEE T (M=2.6450) , FUIARKESHBULIE R AR,
A RAT HEL 5 51 3 B T I R OR S SR R AT BT 2% (Démyei, 2009). i
FAZPIHEEIMER T &K (M=2.5400) , S B2 807 A0 AR OB IR & K& 5 2] it
FERURGS i ) T AR ok = Do JEk 5 Ol k. AR BG IR A9 oK%, Saito et al. (2018)
KRB, AR R 22 R 2 S AR R S i S BRGSO BB I 2R
B, it W e LE FEREE S Re IR, XSS AV A R B Bk, R,
RIHRE TGS HGEORTE . BB . I 22 2 RS, BN GRS R DUE 2 2
EIHLA BT 0T 17

BRKRE, RERFPARDOE S AN R 2 o R IE, KRz =i RS
B A RBO R FERIRE) )y, SER, E bR OB REAF A T AT
KRG PGBA A E R TR, AL A SRS AR (T %31, 2014).

B KZA I BNFHIE

% 3 RNRE KA IR IS 08, F I RNEIEIT RN
BN NEFN . SN DUANGERE . B DL EAEXT 120 BFRE KA AER2E IR
HEAT T BT, s R RN SBME N 254, K4EFEETFHMEN T 2.5133-
2.5500 . [A], 2 BIZRE K Z AR 12 ST BN AL T 2SR AR K

BARTIE, INHERA (M=2.5800) fHoNRE, FRZMEA B T W R %,
MAEANE M EahaliE &S 5, X — KI5 Wang & Hui (2025)1)70 45 g A oett, &
NN 5 AME 22 SR G KRB RO N %), R T HARE S 2% S R A% O UL
HICAE BN (M=2.5483) 517 N (M=2.5350) , &N FE3h 7
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ARG, R B NAESINL, M2 ABAFIAFHR A2 (Geertshuis,
2019), [k, FINTERHHE1ESE S5 RE T e dcE iR = st 2 B3R,
R A RS . AN (M=2.5133) S{EAEXTERAR, /Wt FH %) HE)
BIEAE, AKX T RN SRS ZE AW . 2Tk, BUTNRELZ
HiERE A SRS, Dl B aE Rk 1 E NS 5 Z R (Ignacio et al.,
2022).

SERL, AT S F A AT RIRES . TR R 2 RO RS 30 77 TH RN
BONREZE, RMEAS s SRS R R 77 7 A #E55 . Kk, ERALIUEZL
SEnE, FEAREFIUA A S S SRR IIRE SRR b, NE ER SR AR S, Ok
A5 2] B 1 AR T 2 A 2 SRR

St BIRG R, RERZAEDOES NS AT SRR T A
BREKE, #EERIGERE ZIHAETE ST AREER R, HUN R T 55402
HHEZ S RSGUX 5, WREESh DN N T, SRR G fE 4% R mT @ i
(P2 G . RS I R P AERE AR 0 Ak, EPUE 17 27 AR U AR 6 B ARl T YE A
A 5l = A o B R
MR =R E, 22 B im0 B 0 4 2 SCA R AR A 252 AR A m) T~ ke rh 5 . R4 i
A, IR EEh 4 A Bk B (Chung, 2021). X — SCAGRZAIE —E R FRE T N
AL AHIE FEH 22 21 35 AR BN 54 S BN KCEFAS R T AR . SHFEE, <Rz
IR BT AR A ST SIL IR S, (HAE R E R A I E AU IR R SRR,
X PP ANER IR 77 5 2 e A — el sh AT B 2 214708, AR B SR N Bt ik
FEN, DRI 2 I S B 45 v T Tl 2080 S A A PR i 3B S A AH D HRHAIE

HHILAT L, ShHL S BN BRI R ISR, e R AR BRI R S s PE
A BTSSR, Xk, FBomerdd B REE . RS EES 1SS, 5l
S BB AT <R BRN, RS ANER IS 1R A NAE S 1B .

F 3 ZARDUE - SIHRNFEA ML (N=120)

YL fE ICON:I wME BfE b 22 BERK
1T BN 3.80 1.20 2.5350 0.49750 0.665
(LTRSS OUN 4.00 1.40 2.5483 0.49229 0.668
UNIEC N 3.80 1.00 2.5800 0.48880 0.604
BN 4.00 1.20 2.5133 0.52483 0.715
= IE N 3.85 1.55 2.5442 0.44421 0.896

RERZAEDEZE I EZ I BN

R A4 RNPOEZ AN EZ AN Z B RED ISR . iR R, ZIHRAR
DU/ 5 5 22 A2 ST B HLIE 3R 2 TR AFAE R 3 IEAHOC (r BT 0.45 %2 0.81 2 [1], pfHIY
<0.001) . tR#E Cohen (2013)MJAH RN B HIWiARiE (r>0.10 /NN, 120.30 A &K
B, 1>0.50 RN, AT FTA AR REBEDE B RN 2K, REIPLEH
N2 R R om A b i, A AR R SSNSiT 5.

B, ZARE X AR B RO 54T BN (r=0.599, P<<0.001) .
“IEIAE N (r=0.649, P<<0.001) . “IAFIFAN” (r=0.642, P<0.001) . “fE&#N”
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(r=0.587, P<<0.001) . “ZJHNEEL” (r=0.686, P<<0.001) T & FEMEIEMR.
XKW, FEAFFAFHAEHE E B B A P NI s H IR BB
HE ARG HAZ R, HEJRANTAEE . xRN, “HE EaR 5%
STBNBARK R B N B2, T 2 ) 3 0 AR R o 3 AR DOTE 1 T 1) B e i 27
X2 R 2 SN BRI /R FH SR 5R (Darnyei, 2009). MHCFESZIE, HOMAEE 5] 5%
ARG ASRIE TAE R aUR T POE A 75, B A g . A EAE H
TG, NI E m K T8N

R A4 RERZAEDOES LS 5 2] B
. TN 15 I N te \
o T Y LY
FeRMME 0.599%*  0.649**  0.642**  0.587** 0.686**
HAEEEHR BEME
R <0.001  <0.001 <0.001 <0.001 <0.001
FEORBMTEME 0.776%*%  0.667**  0.720**  0.725**  (.814**
TIESER) BEN
D) <0.001 <0.001 <0.001 <0.001 <0.001
FeRAHME 0.455%*  0.478**  0.448**  0.531**  0.540**
MiZZigHIR BEM

W) <0.001  <0.001 <0.001 <0.001 <0.001
FORMMHFME  0.680%*  0.684**  0.689**  0.703** 0.777**
JSEEN wENE
D <0.001 <0.001 <0.001 <0.001 <0.001

R, ZAlEX B LI A0 54T A (r=0.776, P<<0.001) .
“HEBIA” (r=0667, P<<0.001) . “WHIXA” (r=0.720, P<0.001) . “fL&HA”
(r=0.725, P<<0.001) “#>J# AN#{A&” (r=0.814, P<<0.001) B2 R EMIEMK. 7
G NG, CTABEEAG TS W NAR P KRB B, R E KA
FEPOEZE IR R IE R R . FFEEM IR, & BB A 05 22 ) 1) 45 5
5AG L, EMmEWAEEKFRAT R B NS HaSmA. X— kK5 Bd .
M 70RO WF A 4518 — 5, B iE 22 I & it 2 ST N T e, 22 & AE
PR 2 IR IS 2 B AN Y R 2 B I 5T N . Rk, 20 Ry B AR R
R IR, KIS T IR 5, WA BRI S &, X R T
BN A BRI R —

FRIR, S2RE Rz s H B 0 54T AN (r=0.455, P<<0.001) .
“IEIAE N (r=0.478, P<<0.001) . “IAKIFAN” (r=0.448, P<<0.001) . “4t&#N”
(r=0.531, P<0.001) . “ZIJHNEEL” (r=0.540, P<0.001) FEFEMIEMHRK.
Wong et al. (2024) FITF 54518 — 30, RIAEE2E 2138 Birldk i 21 1 4k 2 B 2R 5 2 52 1 AT
FOJPOES AN AR, M IE BEROKIIME RS (M=2.7300) , {HH5%E>]#
NEARFIA O R (r=0.540) HI BAR T B4 (r=0.814) A“HIE —iEH
> (r=0.686) , REILFHME. KA HIRZE. X2l TRESBIESS<HT7 X
s AR AN, S B SAR R RN, ShE T LN IR Z 8 77
BEAh, BB B 75 5 D 2 ] 2 A M R s R, e LB R T ) R i
fE1SNIZ 38 B 3 IRE) 12 S A NUIE 2 SRR Zke L2 T, “iE¥I4
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Py ik R AR AR IS B R 3t FRAA AR S AR DGR, R T ) s s . MR L
B, WA R ARR N AR R SRR AN, T[RRI, AR
JEJ1 SR E BAR AR S &

5, SR IEANLE R ARG A 5 AT N (r=0.680, P<
0.001) . “KFEKLN” (r=0.684, P<<0.001) . “IAFI#H A" (r=0.689, P<<0.001) .
“HeHN (r=0.703, P<<0.001) . “ZJHNEAL” (r=0.777, P<0.001) REEME
IEMR. EZgEENE, ZEINERRRSF I B/NBEER S RENEY], X—4R
U, TAEShHLE IR R G TN 2] 3 R A I AN O O AR B, SRR E
B THEACRIE R BB, Rt AT R A ROEE .

ZELRATIR, FTEMRREINIER KRB E (r>045) , VSN SR ZHHK
PR SE R Z B A TR . Hof, « B2 & X 25 TN T 808 B 5k, <R
TR IR AR B 55 . X — R NEE TR AL TR, B eGE
PRS2 IR, IR R, RIS Bh e A A e AR B R R, T AR s AR A
WAL eI

giE

AW FME T RERFZAEPOEF AN G E BN KRR, GRER, He, “MN
B EBOE BN RGE LS TP E R, RIFAMNBIE R R EIRSA R, M
CNFNBNTEF SN G E S AL thAh, S5 AT 2 @A S ik, KIZ
WA =R R FEAE 3 g IR iZ IE AR B LT EY 5 S
NYEE AT BN BN AR SN B B3 AR,

AW FL 45 T 2 ] S R POE #OM 2 & 2 AR POE 22 S LS 2 ST BNA BURE L.
B, BT MN& R ARWE S, EICEUNH B A I DOERFE M H AR 5 B A% 2
K, BWEMBYETS, SE2AERRNF RN E SR, k2 ANRIE A N FE
SRR IR . BRA, R 2R [ R 2 AR A R NN K B v BRI L, 2T R A
P22 A RS R IR AN O, B B B R AT 5 S B SE A, R
REMRK I 50Nk, Bfem B, KR rEE. N, FlEg e
SEE, SR VA SR B, Sl SRR AR S B RS ILR
2. wa, BTEAERNDOEZIIGNE Z BN ZE A, @WPOEBIT RS
OV ARE IR, FRERAEEERITEE . BUmnTE i 4 E e S 28 I ERUIAE
e, FEEMNSRE . BRI SRR, R H RS T OOE RS
[FI, BUTRAEB) TSR TR, RN T 24 PGS 5 2] B A H R 5 3 30 1) 2
o TEFRMTEAL L, BOMFFA AN, A ET ek 2315 510 ET%,
DL TH A o 5 2%

AR R ZAAET REE 7RI R DOES: S sl % ST RN 2 (8 B AE G,
WA FEZIRMEZE ST —FH R AR, tbAh, BEARMCREREER, SerH
B RFIUE; AR AT CLAMESR . B APOE K4 B it — 20 25 Ay 22 S sl
H2WANZRIPRR, RN RFEAJERE. RARAU AT, DIEsRg1e
VSRR T
R

1. #L 8 #F K A F B & 5 &£ & K W R & 2023 )

[EB/OL].https://hudong.moe.gov.cn/fbh/live/2023/55470/mtbd/202308/t20230817_107
4820.html
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Fft3% 1 A Survey on Chinese Learning Motivation and Engagement

Part I: Your Information

- Gender: A) Male  B) Female

- 'Your age:

- Your nationality:

- How long have you been learning Chinese? months

-Your Chinese level (please choose according to your own situation)
A) Beginner (HSK1-2)B) Intermediate (HSK3-4) C)Advanced (HSK5-6) D)Fluent (native or
near-native level)

Part II: Questionnaire

Please select the number that best matches your situation and check it (V). The numbers
represent the following meanings: 1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree,
5 = Strongly Agree

No. Item 12345
TN E CREAE P E A I A R0h 5 i N AT 22

1 I believe I can live in China and communicate effectively with local
people.
AEAE R H T I 5855 ] L ) S B S A

2 I can imagine myself writing short emails or text messages in Chinese
fluently.
AR H O [F] 22 5 A F iy 3 A DUE AR

3 I can imagine myself communicating fluently with classmates or
colleagues in Chinese.
VARG, RERE CRRBIUEEHEE — M h

4 After learning Chinese, I can imagine myself speaking like a native
Chinese speaker.
e B CARKBE A —NDOE AR AR A A

S I envision myself becoming a person who speaks Chinese very fluently
in the future.

6 FOIUUESCHAL R .
Learning Chinese culture makes me feel very interested
FEXPIRZRh, BRI AR/, e IioRa s fs H A 3.

7 During conversation practice, I feel very little pressure and can use
Chinese in a relaxed way.
S R R REAS B S BRI T3 ST BGE R

8 The timely responses to my questions during learning enhance my
experience of learning Chinese.
DA KA TIRRE &, ERIRE RT3,

9 The available learning resources suit me well and make me enjoy
learning Chinese characters.
PR T — DB AR DOEER S, IR R

10 When I successfully understand a complex Chinese grammar point, I

feel a strong sense of achievement.

S PR DA R NNV IR 2

I learn Chinese because my family thinks it is very important.

11
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I DLE 23 LR FRIRAT TR [ 2 A AT
12 Learning Chinese well will earn me recognition from my teachers and
classmates.
B )5 2 PGE, AR AT A 5k B
13 I study Chinese hard because I don't want to disappoint my teachers
and classmates.
& B A Bl [F) 22 #AE S D)% S D0E, A3 B S NOZ X Y
14 Seeing my classmates around me studying Chinese hard, I feel that I
should do the same.
FIFDOERE M [FAIE H O — N EINE . B IA
15 Learning Chinese well can prove to my classmates that I am a more
diligent and hardworking person.
3 ST DU AR % )
When learning Chinese, | can study diligently.
L7 TESESTIUANY, TR K I
When learning Chinese, | can maintain focus for extended periods.
o RETEREA P2 IR
I will complete challenging learning tasks.

PIRTIRZW T3 PARTHE SRR

16

19 I enjoy exploring new learning methods to enhance learning outcomes.
WETIHR E 5 2 E SR

20 | preview new lessons and review previously learned Chinese
grammar.

o1 TEYCE SRR AR

I enjoy learning new Chinese knowledge.
b EADEHARIRE YR
Learning Chinese brings me significant joy.

e 2 SRR A IR OB, 0 T RIS 015

The feedback and encouragement received during the learning process
boosts my confidence in learning Chinese.

oq  TUBHE R SR AT

Learning Chinese culture is really interesting to me.

WERZ R

I enjoy the process of learning Chinese characters.

AR EDOE I MLV Ty, R R E W B B

26 If I encounter difficult concepts in class, | will study them repeatedly
until I understand them.
TR MR 2T 119 e 5 B 1 8 1) L 1 2% ) S mes

27 1 will promptly adjust my learning strategies according to the teacher's

feedback

WBOE T K E AR H ok 2 2 D0E

I set long-term and short-term goals to learn Chinese.

o AP 7 >0 1R B ]

I plan my Chinese study schedule.

FESA S POERS, WERRFr 2N A S CA BRI R K

30  When learning Chinese, | try to connect new material with existing
knowledge.

23

25

28

29
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FEVHREEME, AT RE A 2 A5 LA Al B i

31 In discussions or collaborations, | carefully consider the perspectives
or suggestions provided by my classmates.
LIRS 2] FaB RIS, TR ) [F] S R A B

32 When encountering learning difficulties, I am willing to seek help from
classmates.
L [FE B BIDOE R R, RIEE S ZRAR B0 %

33 When classmates encounter Chinese problems , I am willing to share
my experiences or methods.
FEXS DR T VA I AN R, s E 5y ) 22 ikt — 20 g

34 When unclear about Chinese grammar concepts, | proactively ask
teachers for clarification to deepen my understanding.

g5 TEMEAT/NALESNI, B ORI i i 5
During group activities, | feel like a valuable member of the team.

SR
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