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Abstract

CLIL 1s an essential educational approach for acquiring academic knowledge and linguistic skills.
Most research indicates that the implementation of such an approach often raises challenges,
notably for teachers, teaching materials, and teaching methods, mainly in non-African countries.
In contrast, fewer research findings have been identified mn African contexts, especially those
using Chinese as an instructional language at the tertiary education level. To fill these gaps, this
study analysed the “three teaching” issues—teachers, materials and methods when Congo-
Brazzaville establishes the Chinese language and literature school using Chinese as a hard CLIL
medium. Through a documentary research method, focused on secondary data analysis, the
research findings revealed that this future school would face well-trained 1ssues of teachers, due
to the hmited number of pre-service teachers enrolled i doctoral studies. To alleviate this, the
inclusion of less-trained pre-service teachers might be necessary, but they would face a lack of
systematic, theoretical, and academic knowledge, mainly research-based academic. This might
icrease the workload of well-trained teachers. The findings also found that this future school
would be exempt from teaching materials and methods. While the future teachers would be well-
trained, they could develop some suitable materials and implement some practical pedagogical
methods. But these teachers could not guarantee the availability and accessibility of those
resources. The findings of this study have implications in deepening the understanding of CLIL
beyond the conventional geographical regions. Concurrently, it enhances the promotion of the
Chinese language education.
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Introduction

In light of globalisation, soft power, and the economic growth of certain nations like China,
several countries urge their citizens not only to acquire proficiency in the Chinese language but
also to become experts—teachers who ensure the instruction of Chinese as a major locally,
notably at the tertiary level (Cui, 2010; Wang, 2023; Mabiala, 2025a; Xu, 2024). This may
involve the acquisition of specific knowledge while studying Chinese. Content and language
integrated learning (CLIL) appears to be an effective educational approach to reach such goals.
CLIL emphasises acquiring subject content knowledge using additional or foreign languages.
That is, the students acquire academic knowledge while gaining linguistic proficiency (Marsh,
2002; Eurydice, 2006).

Currently, many European countries have already attempted to implement CLIL to enhance the
local education system, which fosters the advancement of multilingualism and enhances the
intercultural communication of their students. Unlike other countries in Latin America and Asia
are also implementing this approach, not necessarily using Chinese to teach subjects (European
Commission 1995, 2004, 2008; Banegas, 2012, 2020; Mehisto, 2007; Sun & Yang, 2024). In
African contexts, many local universities have adopted the CLIL approach in one way or
another (Mathole, 2016; Fasse& Takam, 2024) by opening Chinese language and literature
schools with a teaching Chinese as a foreign language programme as one of the main majors,
whereby local students might concurrently acquire pedagogical and academic knowledge, and
linguistic skills.
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Earlier literature revealed that the implementation of CLIL often raises challenges. Most
research has indicated that these challenges are related to learners’ assessment, performance,
local policies, teachers’ training, and teaching resources, especially in non-African countries
(Banegas, 2020; Mehisto, 2008). In African contexts, this literature remained unexplored
(Mathole 2016; Fassé& Takam 2024). When it comes to Chinese, this literature revealed that
most research remained focused on the traditional topics, such as grammar errors, learners’
incentives, language policy, and learning environments (Mabiala, 2025a, 2025b, Wang, 2023),
while only a few were documented on teachers, teaching materials and pedagogical techniques
(Cui, 2010), especially in the African contexts. Taken together, this study seeks to fill these
gaps by analysing the “three teaching” issues— teachers, teaching materials and teaching
methods when Congo-Brazzaville establishes the “Chinese language and literature school” at
Marien Ngouabi University using Chinese as a CLIL medium (UMNG’s CLLS).

The present study aims to understand “why” potential “three teaching” issues might arise in
such a specific context. By examining the Congolese scenario, this study contributes to (1)
deepening the understanding of CLIL beyond the traditional geographic areas—Europe, Asia
and America, (2) promoting the Chinese language education through a pragmatic educational
approach— suggesting a nuanced perspective of learning a given foreign language.

Using a documentary research method, this study employed a secondary data research approach,
which involves a systematic analysis of existing literature (Bailey, 1994). In other words, this
study involved collecting and analysing relevant data from the review literature that aligns with
the research purpose. Through documentary research method— the relevant data were
critically identified, analysed and assessed (Treece & Treece, 1982; Bailey, 1994; Ahmed,
2010). Currently, many research studies have adopted the documentary research method in
applied linguistic and educational fields (Nunan, 2003; Bankuwiha et al., 2022). Their findings
revealed that this method remained one of the effective ways for data collection research,
notably in areas where the collection of primary data—explanatory research, seems
unmanageable due to the local sociocultural realities. By reducing any potential data biases,
this study prioritised the data from reputable sources, where the data have undergone a
systematic and rigorous review, such as research articles and academic books published across
Springer, Taylor & Francis, Wiley, H [ %1 (CNKI), etc. Meanwhile, some international
organisations’ websites that broadly address education were also privileged, such as UNESCO,
UNICEF, and even websites located at the African continental level, such as the Conference of
Ministers of Education of La Francophonie’s States and Governments (CONFEMEN), and the
Programme for the Analysis of Education Systems (PASEC) were also included. Alongside
this, the reports from Congolese national statistical organisations related to local education,
such as the National Institute for Statistics (INS) and the Congolese National Institute for
Educational Research and Action (INRAP), were incorporated. Taken together, all resources
allowed not only to provide relevant insights into a consistent data collection, but also to ensure
a critical and rigorous analysis that responds to our research purpose.

The study is structured into four main sections. The first addresses research related to the “three
teaching” issues, both in the CLIL and teaching Chinese as a foreign language context.
Alongside this, a section dedicated to the situation related to the Congolese educational system
in general, the tertiary one in particular. The second discusses the “three teaching” issues. The
third section highlights the discussion. Finally, we conclude with research implications.

Literature Review
CLIL overview and “three teaching” issues in teaching Chinese
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As an educational approach and pedagogical framework, the concept of CLIL was developed
by some educators and linguists in the 1990s in the European context. This concept addresses
the dissemination of academic content through the use of foreign or additional languages as the
instructional language (Coyle et al., 2010; Marsh, 2002; Eurydice, 2006). By integrating the
subject content and language acquisition, CLIL attempts to provide a holistic student who is
equipped with academic knowledge and linguistic proficiency. To this end, four principal
principles were— Content, Communication, Cognition, and Culture, identified as the 4Cs
principles (Marsh, 2002; Coyle et al., 2010; Coyle, 2011). That is, content addresses the
adjustment of subject content to specific teaching contexts by taking into account the
interdependence between the subject and language throughout the learning process. The
communication refers to interactivity in language communication to enhance language skills.
Cognition addresses the development of cognitive skills. In other words, how to cultivate the
thinking, problem-solving, and analytical skills of the students throughout the educational
process. Culture highlights how to enhance students’ transcultural experiences beyond
linguistic barriers and foster their awareness of globalisation (Mehisto, 2008; Perez-Vidal &
Juan-Garau, 2010; Marsh, 2002; Coyle et al., 2010). Alongside the 4Cs principles, CLIL is also
categorised into Hard CLIL— where foreign languages are used to teach academic content;
Soft CLIL, which highlights the language proficiency by delivering some subjects as parts of
language courses (Bentley, 2010; Ball et al., 2015; Fasse & Takam, 2024). Taken together,
CLIL aims to promote a balanced 50:50 ratio between content and language skills, known as
the “CLIL-equilibrium” (Ting, 2010).

While CLIL has been systematically developed, many research studies have revealed that its
implementation often raises several issues, such as teacher shortages, teaching materials, and
teaching methods (Banegas, 2012; Doiz et al., 2013; CodQ 2022; Sun & Yang, 2024; Pé&ez,
2020). The earlier literature showed that the teacher’s issues were situated as one of the crucial
challenges related to CLIL, mainly using foreign languages. The trivial problems were
identified as a shortage of qualified teachers. That is, those who are equipped with both
academic knowledge and language skills (Mehisto & Banegas, 2012; Klimova, 2012; VVerspoor
etal., 2015; Barrera, 2018). Regarding this, Giampapa and Barreras (2022) reported that CLIL
teachers should possess a systematic knowledge of both language and academic subjects—
CLIL requires specialised trainees to become both language and academic subject specialists.
The seven key competences to alleviate the teacher shortage were identified: linguistic
proficiency, methodology, scientific knowledge, organisational, interpersonal, collaborative
competence, and ongoing professional development (Perez, 2018). These challenges were also
extended to teaching materials and teaching methods. The earlier literature revealed that the
absence of adequate materials and teaching methods continues to affect significantly the
implementation of CLIL across several countries. (Banegas et al., 2012) demonstrated that the
implementation of CLIL was impacted due to the utilisation of inappropriate teaching materials
by Colombian teachers. Regarding this, some teachers were engaged to develop by themselves
some materials to align with their teaching needs. Unlike the inadequate materials, the
availability of materials and the application of innovative pedagogical techniques remained the
salient issues impeding the implementation of CLIL in many countries. In most cases, teachers
lacked materials and preferred adopting traditional teaching methods over innovative
techniques that enhance effective learning for students (Klimova, 2012; Ball, 2018; Gozdawa-
Golebiowski et al., 2024).

Unlike CLIL teachers, materials and methods issues, teaching of the Chinese language as a
major or foreign language is facing similar challenges. Cui (2010) highlighted that teachers’
challenges remained the core problems of teaching Chinese. This has been due to the high
demand for learning Chinese across the globe, and the macro, meso and micro solutions are
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needed. In the African contexts, teacher issues in teaching Chinese have been observed
considerably. Many studies have revealed that “three teaching” issues were extensively related
to the shortage of local Chinese language teachers, teachers lack professional competence, as
well as inadequacy of teaching materials, lack of specific material, and inappropriate use of
teaching methods (Cha, 2016; Song, 2022; Liang, 2023). Alongside this, there are problems
such as insufficient teaching resources, uneven teacher quality, and a lack of continuing
training. At the teaching materials level, there is a lack of local Chinese language textbooks,
outdated material contents, and a lack of material diversity. Excessive reliance on traditional
teaching methods and the absence of innovative teaching techniques were identified as the main
problems affecting the teaching of Chinese at the African level (Liu, 2020; Wang, 2016).

Most of these research studies related to CLIL were focused on non-African countries—
Congo-Brazzaville. Meanwhile, the “three teaching” issues were more developed in the
African countries, such as Sudan, South Africa, Nigeria, and Burundi. It appears the present
literature to overlooked the exploration of the Congolese context, mainly adopting CLIL as an
educational approach. These gaps motivate this study by analysing the “three teaching”
issues— teachers, teaching materials and teaching methods when Congo-Brazzaville
establishes the Chinese language and literature school at Marien Ngouabi University using
Chinese as a CLIL medium.

The Congolese educational system: Teaching Chinese as a foreign language

The Republic of Congo (Congo-Brazzaville) is a country in sub-Saharan Africa, located in
central Africa. Congo-Brazzaville covers an area of 341,821 km?, with 6,142,180 population
in 2023. It is geographically situated between the Central African Republic to the north,
Cameroon to the north-west, the Democratic Republic of Congo to the south and east, and
Gabon and the Atlantic Ocean to the west. The capital is Brazzaville, and the economic centre
is Pointe-Noire (INS, 2020, 2023).

The Congolese educational system is structured into preschool, primary, secondary and tertiary
education. The preschool level, which comprises classes P1 to P3, requires a three-year course
of study. The primary level comprises six forms from CP1 to CM2. The secondary level
encompasses a quartet of junior high school forms, followed by a trio of high school forms,
culminating in the obtaining of certificates. In addition, technical secondary education and
vocational training are offered by various industrial centres and technical schools, with
enrolment dependent upon specialisation (Mabiala, 2025b; Wang, 2023; UNESCO, 2010).

The focus of this study is on tertiary education. It is constituted of more than seven academic
years, which comprises three for bachelor’s, two for Master and three years for PhD studies
(Table 1). Currently, Congo-Brazzaville holds two public universities throughout the
country— Denis Sassou Nguesso University and Marien Ngouabi University (UMNG).
UMNG holds 11 faculties, schools and institutes. While some delivered Chinese as elective
courses, the faculty of humanities and social arts studies designed a specific department of
foreign modern languages—English studies (INS, 2020). It appears that the future Chinese
language and literature could be housed within the current faculty alongside English studies.

Later its independence in 1960, Congo-Brazzaville and China established diplomatic relations.
In the early 1970s, the Chinese language was introduced into the Congolese educational
system— at the secondary education level. In other words, the Chinese language is more
designed for secondary humanities learners as an elective course among other foreign
languages throughout the educational system (Boukete & Shen, 2025 Mabiala, 2025a; Wang,
2023). This has also been initiated at the tertiary level, where the assumption to open a Chinese
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language and literature school rapidly becomes increasingly visible. Although the
establishment of Confucius institutes and Confucius Classrooms throughout the last decade,
this future school remains essential to systematically address the higher demands of local
students’ learning needs, by equipping them with systematic linguistic, pedagogical and
cultural knowledge. To achieve this, this school would initially offer multiple academic
programmes— teaching Chinese as a foreign language from undergraduate to graduate levels,
using Chinese as an instructional language— which may emerge as hard CLIL. This may
contribute to alleviating the pressure related to the diverse issues facing teaching Chinese in
Congo-Brazzaville. Meanwhile, it may help to strengthen educational and cultural exchanges
between the Chinese and Congolese populations.

Table 1

Congolese Tertiary Educational System Structure
Academic  Study years Education level Schools Level of degrees
ages
26 8th
25 7th Postgraduate studies PhD (Three years)
24 6th
23 5th Graduate studies All Master’s (Two years)
22 4th institutions
21 3rd
20 2nd Undergraduate studies Bachelor’s (Three years)
19 1st

Note: Source Congolese Ministry of Tertiary Education. In Wang and Che 2021. (The table has
been adapted to the current study)

Taken together, this study analyses the “three teaching” issues— teachers, teaching materials
and teaching methods when Congo-Brazzaville establishes the UMNG’s CLLS using Chinese
as a hard CLIL medium. To this end, the following research question is addressed: Why might
the “three teaching” issues arise when Congo-Brazzaville establishes a Chinese language and
literature school using Chinese as a hard CLIL medium?

The potential “three teaching” issues in the UMNG’s CLLS in Congo-Brazzaville
Teachers’ issues: Shortages and inadequate knowledge

The number of well-trained teachers remains an indispensable factor for effective education.
Their unavailability may reveal disastrous consequences in achieving pedagogical tasks
effectively. According to the Congolese national institute for statistics (INS, 2020), UMNG
holds 1,361 teachers, distributed into eleven faculties, schools and institutes (Table 2).
Alongside this number, an additional 1,000 teachers are working as temporary teachers. In
other words, the former numbers are officially recruited, having a permanent position, while
the latter are not officially recruited and do not have a consistent position.

Table 2
Number of UMNG Teachers
Permanent teachers Temporary teachers  Total
Numbers 1361 1000 2361
Percentage 57,64% 42.36% 100%

Source: Institut national des statistiques— statistiques de 1’education nationale, p. 98
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These statistical data capture the structure of UMNG’s teaching personnel. Although the
number of permanent personnel appears higher, the inclusion of temporary personnel helps
explain why the number of permanent teachers seems insufficient. This tends to indicate that
UMNG is not exempt from well-trained-teacher shortages.

Regarding teaching Chinese as a foreign language, the existing data seem to reveal that UMNG
has not yet employed higher tertiary teachers working as Chinese language teachers. However,
six young Congolese students enrolled in this programme are currently studying in Chinese
universities. Alongside them, 16 young Congolese are pursuing their master’s studies in a
similar programme in China (Table 3), and three in-service teachers have already obtained
master’s degrees (Wang, 2023 & AECC, 2025).

Table 3

Future “School of Chinese Language and Literature”: Teachers’ Availability Picture
Pre-server PhD Pre-server Master’s In-service Master’s Total
teachers teachers teachers
6 16 3 25

Data source: Wang (2023) and AECC (2025).

Taken together, the future UMNG’s CLLS would have approximately 20-30 teaching
personnel at the beginning. The effectiveness of this number would be determined by not only
the sample size of available students, but also by the UMNG’s academic curriculum policies
from undergraduate to graduate programmes. If only doctors were considered as teachers, it
would likely be a significant teacher shortage at the beginning. Teachers might face a higher
workload, which would have a significant impact on their academic performance, including
their research careers. While the inclusion of holding master’s degrees as teachers might be
necessary, this would raise another issue—insufficient systematic knowledge. Although they
held academic degrees, they would lack in one way or another the theoretical and systematic
basis of research awareness. This may drive pre-service “doctor teachers” to provide continual
academic assistance.

This prospective analysis does not fully guarantee that the situation of the Chinese teaching
would perfectly occur. Since these pre-service teachers have not fully revealed their intentions
to go back home and act as teachers. This is another unmanageable factor that could exacerbate
the teacher shortage in the future UMNG’s CLLS.

Taken together, UMNG is facing its own teacher shortages, and the establishment of this future
school likely would encounter a similar problem, notably at its beginning. This would be
possible if only these pre-service teachers did not reveal their turnover intentions.

Teaching materials and methods issues: Well-trained pre-service teachers as key actors
In 2015, the United Nations officially adopted the 2030 Agenda for Sustainable Development,
through which education has been identified as one of the crucial domains of the fourth goal,
“ensure inclusive and equitable quality education and promote lifelong learning opportunities
for all (UN, 2015, p. 3).” Subsequently, several nations are engaged to provide their citizens
with a high-quality education by adopting some measures to ensure equitable access to
coursebooks, integrating some innovative pedagogical techniques.

In the Congolese context, UMNG appears to lack sufficiently available teaching materials
tailored to the needs of local students (Douniama, 2024; Ndongo-lbara, 2016; Oko, 2014).
Teaching Chinese is not exempt from this issue. While local Confucius institutions and INRAP
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often provide the current teaching materials, these materials lack the practicality in the sense
that they do not appropriately respond to local socio-educational contexts (Zhang, 2019;
Mabiala, 2020). The existing data reported that these current materials, such as textbooks,
“Contemporary Chinese”, “Easy Step to Chinese” and “Learning Chinese with me”, were
directly imported from China. As a Consequence, they lack the characteristics of specificity
and usability used in the Congolese context (Wang, 2023; Mabiala, 2025a, 2025b). Alongside
materials, the existing literature highlights that the teaching methods of UMNG in particular,
and the educational system in general, remain greatly traditional, with a focus on teacher-
centred classroom techniques (Wang, 2023; Ndongo-Ibara, 2016; Mabiala, 2025a). That is,
students seem to be passive receivers of knowledge and excellent memorisers of grammatical
knowledge. Such methods often drive students to lack opportunities for imaginative and
creative reflection, comprehensive understanding and application skills, and academic
underperformance (PASEC, 2021; United Nations, 2022).

The most fundamental issues within UMNG’s CLLS regarding teaching materials and methods
may stem from the academic training of pre-service teachers. Excellent teaching materials are
crafted by competent teachers or educators, who are also able to implement effective
pedagogical methods (Cui, 2010). In other words, UMNG’s CLLLS would be guided by
qualified teachers—the current pre-service doctor teachers who are currently gained systematic
knowledge and could craft some teaching materials aligning with Congolese socio-educational
contexts. The existing literature indicated that the Congolese Ministry of Education has already
expressed a stronger wish to compile its own Chinese language materials—textbooks that could
also cover the secondary schools (Wang, 2023). Unlike this, these future teachers might go
beyond this framework of compiling materials and implementing innovative methods. As well-
trained teachers, they might develop a critical mindset to do research for seeking solutions to
many problems affecting the local teaching of Chinese. While these elements seem to
demonstrate how UMNG’s CLLS teachers could optimise the teaching of Chinese by
developing materials and implementing methods, this may not necessarily occur smoothly.
UMNG’s CLLS would encounter some difficulties at its beginning due to unknown external
factors.

Taken together, the Congolese educational system faces challenges regarding the teaching
resources, while UMNG’s CLLS would not necessarily encounter similar issues, due to its
chance to have well-trained pre-service teachers, capable of positively influencing the teaching
of Chinese.

Discussions

The existing literature has revealed that CLIL is an essential educational approach for acquiring
academic knowledge and linguistic skills. Most research indicated that the implementation of
such an approach often raises challenges, notably for teachers, teaching materials, and teaching
methods, mainly in non-African countries (Banegas, 2020; Mehisto, 2007; Klimova, 2012;
Verspoor et al., 2015; Barrera, 2018), while fewer research findings were identified in the
African context—Congo-Brazzaville, especially using Chinese as instructional language at the
tertiary education in a specific context. Through a documentary research method, focused on
secondary data analysis, this study seeks to fill these gaps by analysing the “three teaching”
issues—teachers, materials and methods when Congo-Brazzaville establishes UMNG’s CLLS
using Chinese as a hard CLIL medium. This study is significant for deepening the
understanding of CLIL beyond its traditional geographical contexts, and for promoting the
teaching of Chinese as a foreign language.
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The findings revealed that the establishment of UMNG’s CLLS using Chinese as a hard CLIL
medium might raise certain challenges, especially for teachers due— shortages. As UMNG is
not exempt from the teacher shortage, UMNG’s CLLS would likely face a similar shortage, d
ue to the current number of pre-service doctor teachers studying in China. This limited numbe
r could be alleviated by integrating the current pre-service and in-service master’s teachers. W
hile these future teachers match adequately with CLIL requirements, such as CLIL language a
nd academic knowledge, this would not be enough. Teachers holding master’s degrees would
not be exempt from lacking systematic, theoretical and academic knowledge, especially in aca
demic research fields. In other words, these teachers “should not only excel at teaching but als
o be adept at research” to fill the gaps existing in teaching Chinese locally; in this way, they ¢
an become experts (Cui, 2010, p. 76). Furthermore, these teachers holding master’s degrees m
ight only deliver courses at the lower undergraduate levels, not undertake the higher level and
graduate programmes. This would mean that pre-service doctor teachers might have a worklo
ad in terms of pedagogical and academic research tasks. Although they will be well-equipped
with subject and language knowledge, such a workload may affect their academic performanc
e. Since a hard CLIL tends to promote specialist teachers equipped with disciplinary knowled
ge and language skills (Eurydice, 2006), UMNG’s CLLS teacher shortage would be visible be
cause of a limited number of qualified teachers. This may require teachers holding master’s d
egrees to pursue ongoing training, if necessary.

Unlike teacher shortages, the findings found that the compilation of teaching materials and
implementation of effective pedagogical methods would not necessarily be perceived as
significant issues in the context of UMNG’s CLLS. As an educational approach, CLIL requires
materials mirroring not only a given educational context but also enhancing students’
disciplinary competence and linguistic proficiency (Coyle et al., 2010; Klimova, 2012). The
teachers are situated at the centre of this process— they are actors of compiling suitable
materials, also eligible implementers of relevant teaching methods (Cui, 2010). The future
UMNG’s CLLS teachers are all experts who have acquired disciplinary knowledge and
language skills; they would craft their own materials, aligning with local community contexts.
Meanwhile, they would also prefer innovative teaching methods to the conventional ones—
excessive memorising of grammatical rules, overemphasis on teacher-centred classroom
models. Since the current materials, such as “Contemporary Chinese”, “Easy Step to Chinese”,
and “Learn Chinese with me”, do not accommodate local socio-educational contexts, they are
also not designed for CLIL practice due to the absence of disciplinary knowledge. Similar
experiences have already been observed across the African continent. As one of the leading
promoters of the Chinese language, Cameroon has developed its own teaching materials, such
as “Bomjour Cameroun”, t0 match local community contexts. Meanwhile, local universities,
such as Maroua, Ebolowa, Buea, Garoua have developed some responsive academic curricula
and implemented some effective pedagogical techniques that allow Cameroonian students to
acquire disciplinary knowledge and language proficiency (Gonondo, 2021; He, 2025; Wang,
2025). From these perspectives, these future teachers of UMNG’s CLLS would fill the teaching
resources gaps, while their access might raise potential challenges, mainly if a public assistance
policy is absent.

Conclusion and Implications

By establishing UMNG’s CLLS using Chinese as a hard CLIL medium, the study has found
some potential issues related to the “three teaching”. Most pertinently, UMNG’s CLLS would
face teacher shortages, alongside inadequate disciplinary knowledge, including less
engagement in research careers. From material and method views, UMNG’s CLLS would not
necessarily face suitable material and practical teaching method issues. However, other
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problems, such as the availability and accessibility of materials, may occur, particularly when
public support is lacking.

This study has some implications for enhancing the localisation of the Chinese language—at
the tertiary level in Congo-Brazzaville, as well as in other countries. By integrating Chinese
into the tertiary education stage through CLIL as an educational approach, some inclusive
measures and sustained assistance will be required from diverse public and educational
stakeholders to provide a systematic solution addressing these potential issues. Initiating
measures to enhance teacher capacity to ensure a sustainable establishment of UMNG’s CLLS
by investing in teacher education. The potential well-trained teacher shortages reveal a
significant need for the less-trained teachers to enhance their theoretical and academic
knowledge early, particularly academic research training. In addition, the local institutions
should put in place an effective retention policy— to guarantee a significant recruitment of
these well-trained teachers. This expected shortage explains how teachers— pre-service
doctor-teachers would be fully involved in pedagogical and academic tasks. In such contexts,
it would be relevant to be well-paid to ensure any avoidance of turnover intentions.
Furthermore, local authorities should provide multifaceted assistance in the availability and
implementation of teaching resources. While the future teachers of UMNG’s CLLS are well-
trained and capable of implementing teaching materials, the local authorities should guarantee
access to these resources. Otherwise, this could seem simply as an enticement. To avoid such
enticement, Congo-Brazzaville could draw on inspiration from the experience of its sub-region
neighbour— Cameroon, where the Chinese language and literature programmes are seeking to
be well-established throughout several local universities. By expiring from the Cameroonian
paradigm, Congo-Brazzaville could seek to develop its own materials compilation strategies,
which take into account the sociocultural, socio-educational contexts.

This study has some limitations. It focused solely on the analysis of secondary data, which
raises certain biases compared to the analysis of primary data. Alongside this, the study
addressed only the “three teaching” issues in a specific context, while other challenges would
likely affect the Chinese language education in such a context. In addition, similar research
findings— using the CLIL approach in the context of promoting the Chinese language
education were almost absent. This has led to a lack of diverse similar documents, specifically
in the African context— Congo-Brazzaville. While all these weaknesses should be considered
when interpreting these study findings, the author recommends a deeper analysis based on
primary data in a further research topic.

Notes

1. P1-P3 refers to preschool grade level, and CP1-CM2 refers to primary grade level.

2. Census of Congolese students in China launched by the Congolese Embassy in China, under
the leadership of the Association of Congolese Students in China (AECC), 2025.
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